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Abstract

The aim of this paper is to document the difficulties faced by teachers in Spain, since the
General Education Law of 1970, in implementing education in and for democracy under the
conceptual paradigm of the common good. This issue is explored from three perspectives:
legislation, the relationship between school and society, and classroom methodologies. A
qualitative approach was employed, based on interviews from which testimonies were
collected from nine teachers in basic education. The results show the teachers’ interest in
providing education in democratic values and the obstacles they face in achieving this
objective, a result of a separation between the political and sociocultural purposes of
education, the influence of each ideological context, and a failure to understand education
as a common good.

Keywords: citizenship education, democracy, teaching testimonies

Resumen

El objetivo de este trabajo es documentar las dificultades del quehacer docente en Espafia,
desde la Ley General de Educacion de 1970, para la puesta en practica de una educacion en
y para la democracia bajo el paradigma conceptual de bien comun. La problematica se
analiza desde tres ambitos: la legislacion, la relacion de escuela y sociedad y las
metodologias de aula. El método es cualitativo, con la técnica de la entrevista, desde el
testimonio de nueve docentes de Magisterio. Los resultados evidencian el interés de los
docentes por la formacién de valores democraticos y los obstaculos que enfrentan para
alcanzar dicho objetivo —consecuencia de la separacion entre la finalidad politica y la
finalidad sociocultural de la educacion, la influencia de cada contexto ideolégico y el no
entender la educacion como bien comun.
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I. Introduction

In their final years of high school, teenagers decide on their future education and career path.
This is a crucial time when decisions are made that will affect the course of their lives, and
it is possible to observe the extent to which socioeconomic and educational characteristics
in the home and previous school performance influence their choices.

The information available to make this decision also affects the chances of accessing
quality higher education, which provides tools for upward social mobility and improved
quality of life for young people who are most economically and socially vulnerable (OECD,
2018).

The expectations formed at the high school level regarding the continuation of studies will
also influence the future social and academic integration of new students into the institution
and degree program they have chosen. Some studies have shown that expectations of
academic and intellectual development had a direct and positive influence on students'
commitment to the institution and their intentions to complete their degree (Cabrera and La
Nasa, 2000; Cole, 2017).

In particular, research conducted in Canada found that having aspirations to continue higher
education during high school was as important as the cognitive training acquired at this level
for subsequent academic performance in higher education (Christofides et al,, 2015). Having
high educational expectations reduces the risk of early school dropout (Ou and Reynolds,
2008) and increases both academic performance (Choi, 2018; Hao and Bonstead-Burns,
1998) and the likelihood of completing university studies (Andrew and Flashman, 2017). In
order to design public and institutional policies that promote equal opportunities in access
to higher education, it is important to pay attention to the development of educational and
career aspirations among high school students. In this regard, Choi (2018) points out that
changes in expectations have a significant impact on educational and career trajectories,
which is why knowledge of the factors associated with expectations is also useful for the
design of educational policies.

In the context of Latin America, this issue takes on particular relevance. The massification
of higher education in the region is driven especially by high school graduates who live in
economically and culturally disadvantaged households (Avitabile, 2017).

The objective of this study was to analyze the factors that influence expectations regarding
continuing university studies. To this end, the national assessment tool “Aprender”
developed by the Ministry of Education of Argentina and applied in a census-like manner in
2019 to students in their final year of high school was used as a data source. It should be
noted that this is a topic that has not yet been explored in Argentina.

1.1 Factors explaining the construction of educational expectations

In order to identify the factors that may influence students' expectations regarding higher
education, we analyzed sociological approaches that allowed us to investigate the answer
to the question that guided this study.

According to Bourdieu (1989), agents and groups of agents are defined by their relative
positions in the social fabric according to the volume and structure of different types of
capital: economic, cultural, and social. To explain the decisions made by high school
students and their families, there is particular interest in cultural capital in its embodied state,
known as habitus. Bourdieu (2007) points out that habitus is the framework of perception
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and evaluation, in terms of cognitive and evaluative structures, that people acquire in their
socialization process based on their position in the social world. Habitus is an internal
structure undergoing constant restructuring. Therefore, there is room for the agent to make
decisions, conditioned by class habitus, which guides those decisions. This would explain
different school investment strategies according to class habitus. The dominant classes,
which hold greater economic, cultural, and social capital, tend to develop strategies of heavy
investment in education because they seek to reproduce their class status. Families with
greater cultural and social capital have more information about academic fields and the
reputation of different educational institutions, enabling them to implement successful
school investment strategies. On the contrary, students from the most disadvantaged
classes are channeled into disciplinary fields and institutions with less social prestige
(Bonnewitz, 2003).

Boudon (1983) also pointed out that the social class of students influences the decision-
making process regarding the choice of career and institution in which to study, but his
explanation points more to the rationality of the agents within this social framework than to
the power of social reproduction exercised by the action of the school and the social
environment. Boudon begins by noting that educational inequality exists to the extent that a
student's social background influences their academic performance.

The opportunity gap, which occurs especially in the early years of education within the
family, is related to the unequal distribution of economic, cultural, and social resources in
households according to social class. Boudon (1983) referred to this effect on social
inequality in education as the “primary effect,” but he also pointed out that the social
background of students subsequently affects the decision-making process regarding the
paths to follow in high school and their future in higher education. This occurs even when
students achieve the same level of academic performance. Students with high academic
performance but belonging to the most disadvantaged social classes choose educational
options that are less academically demanding and preferably vocational or technical in
nature. On the contrary, students belonging to higher socioeconomic and cultural classes,
with equal or even lower academic performance, reveal high academic and professional
ambition. They therefore choose to study university degrees that enjoy greater social
prestige. According to Boudon, this advantage in educational achievement that upper-class
youth can attain is due to the socialization process in an environment with abundant
economic and cultural resources. Boudon called this educational inequality, which results
from the decision-making process that varies according to social class among students with
equal academic performance, a “secondary effect.”

The explanation for why this side effect occurs was provided by Breen and Goldthorpe's
(1997) rational expectations model. According to the authors, young people, together with
their families, calculate the benefits, costs, and risks when evaluating investment in higher
education, with the central goal of avoiding downward social mobility. In this case, young
people from lower socioeconomic backgrounds choose to study at higher education
institutions and programs that do not involve high costs in economic and academic terms,
given that their objective is to maintain the social position achieved by their family and obtain
economic returns equivalent to those of this family group. In the cost-benefit analysis, these
students and their families weigh the time they must devote to studying instead of working,
and the economic and employment risks of not completing their university studies. In
contrast, the middle and upper classes have higher aspirations, seeking to obtain a university
degree and favoring the most prestigious careers, emulating the academic achievements of
their families and peer groups. To maintain or improve their class position, they must invest
in university education and in those institutions and careers with high-value credentials in
the labor market.
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Taking the same approach, Barone et al. (2018) criticize one of the assumptions of rational
actor theory (perfect information for agents) and incorporate into the model developed by
Breen and Goldthorpe (1997) the existence of misperceptions among students and their
families due to a lack of information when deciding where and what to study. Thus, they
point out that there are two information barriers in the decision-making process regarding
which type of institution and degree program to select. The first barrier is educational: lower
socioeconomic sectors opt for more vocational or technical degree programs because they
believe that academic degree programs are more demanding in terms of difficulty and time
commitment to study. The second barrier is employment-related: these more socially and
economically disadvantaged sectors believe that if they do not complete their university
studies (which are generally longer), they will not be able to find work.

Using data from a survey conducted in Italy among middle school students, Barone et al.
(2018) analyzed these misperceptions. Based on the information provided by the survey,
they selected students with good academic performance whose parents had not attained a
higher education degree and who did not indicate that they would choose the academic
track in upper secondary school, which is an option in Italian secondary education. The
researchers then randomly selected a group who were told that a team of education experts
wanted to inform them that, based on their children's school results, they had the academic
skills necessary to successfully choose the academic pathway. They were also told that if
they chose the academic pathway, their children would improve their chances of obtaining
a university degree. In addition, they were informed that the academic option was as good
as the other vocational options in terms of job market prospects, in case students did not
wish to pursue university studies after finishing high school. A control group that did not
receive this information was also selected. After a year, interviews were conducted with
students in the treatment group and those in the control group to find out what their final
decision was regarding the path they had chosen. As a result of the experiment, parents who
received better information about the real risks of choosing the academic path that leads to
university, versus the vocational option, increased their choice of the academic path.

In the approaches examined, the main variable explaining students' expectations and
choices is social class. Another highly relevant variable is parental education, which has a
strong influence on the choice of high school. This choice can be decisive in determining
subsequent success in continuing university studies versus vocational or technical studies,
and even in the career path chosen (Chesters, 2015). This occurs due to the presence of
horizontal stratification in higher education, since institutions and careers are ranked on a
scale of prestige, reputation, quality, and, in some cases, cost of tuition (Triventi et al., 2020).
This horizontal ranking of institutions and degree programs in terms of prestige, quality, and
access, in socioeconomic terms, affects the status of higher education as a public good
(Maldonado-Maldonado and Gonzélez, 2018). In this regard, a study conducted in Spain
shows that between 2003 and 2018, vertical inequality—that is, the gap according to
socioeconomic strata—in the aspirations of high school students to continue their studies
at the university level decreased. However, the horizontal spread increased. More and more
young people from lower-income families with low levels of education aspired to pursue
vocational studies (Valdés, 2021). Regarding this finding, a survey conducted in eight
countries by the OECD (2018) in Finland, Belgium, France, Israel, the Netherlands, Norway,
Sweden, and the United States showed that students with mothers and fathers with lower
levels of education were overrepresented in vocational programs.

There are also gender inequalities in expectations regarding higher education. Elias and
Daza (2019) indicate that, in recent decades, women's access to higher education has
increased. In the case of men, their grades, educational success, and expectations are
higher, even among students with similar social backgrounds and academic results. In
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addition, Merino and Martinez (2012) show that women are more likely to choose university
education and men are more likely to choose vocational training.

Another dimension analyzed is whether the high school is public or private. A study
conducted in Barcelona reveals that this dimension was significant in explaining students'
choice of what type of studies to pursue. The advantage of attending a private school, as
opposed to a public school, is assumed to be related to the social composition of the student
body and the likely effect of peers on the construction of expectations (Elias and Daza,
2017).

Based on this background, a wealth of literature has emerged analyzing the factors
associated with educational expectations. In Spain, Choi (2018) studied these factors using
logistic models. He found a high correlation between expectations and academic
performance, socioeconomic and educational status of households, and peer expectations.
Based on the results obtained, the author recommends improving policies to positively
influence educational expectations, such as targeted measures to combat socioeconomic
inequalities, coupled with reducing socioeconomic segregation and incorporating school
counselors.

Il. Method

The source of information used in this study is the database of Argentina's national
“Aprender” (2019) assesment (Ministry of Education and Culture, 2019). The program
collects data on student educational performance from standardized tests, as well as
providing complementary information on family and school characteristics that allows for
the contextualization of student results.

The analysis focused on the census-style questionnaire administered in 2019 to students in
their final year of high school. In September of that year, the knowledge acquired in the areas
of language, arts and mathematics was assessed for 5th/6th-year secondary school
students. The sample used in this analysis consisted of 282,532 students in their final year
who completed 50% or more of an assessment and the individual questions used in this
analysis.

The question of interest analyzed was: “What are you going to do when you finish high
school?”, which allowed for six possible answers: (i) continue studying in tertiary education,
(ii) continue studying at university, (iii) work and continue studying in tertiary education, (iv)
work and continue studying in university education, (v) work, and (vi) | don't know yet.

Upon completing secondary education in Argentina, graduates, regardless of their field of
study and whether they attended a general or technical school, have formal access to
undergraduate or degree programs offered by higher education institutions. In this case, they
can choose to study one of the degree programs offered at the 67 state universities and
university institutes or at the 64 private universities and university institutes. They can also
decide to study at one of the 2,270 non-university higher or tertiary institutes, which offer
teacher training and short technical degree programs (Ministry of Education and Culture,
2019, 2021). Studying in any field in the public sector is free, while in the private sector there
are fees. With the exception of some courses offered in public and private institutions,
admission mechanisms are not selective, as students do not have to take entrance exams
if there are places available for a particular course (Fernandez et al., 2018).
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2.1 Analysis Methodology

A logistic regression model of the probability of university expectations was used to study
the relevance of each factor associated with the probability of having expectations of
continuing university education. To this end, the parameters of the following model were
estimated:

prob(university expectation;) = F(X;[3) (1)

Where the probability that student i would expect to continue studying in higher education
is a dichotomous variable, which has a value of one if student i states that upon completing
secondary education they will continue studying in higher education or working and studying
in higher education, and zero if the student states that they will continue studying in higher
education, only working, or is undecided. B is the coefficient vector and X represents those
observable explanatory variables corresponding to the characteristics of the student that
affect the probability of having expectations of continuing to study in higher education.
These are:

- Woman: has a value of 1 if the student self-identifies as a woman and 0 if they self-
identify as a man.

- Low socioeconomic status' (SES): has a value of 1 if the student belongs to a
household with low socioeconomic status and 0 otherwise.

- Medium SES: has a value of 1 if the student belongs to a household with a medium
socioeconomic status and 0 otherwise.

- High SES: has a value of 1 if the student belongs to a household with a high
socioeconomic status and 0 otherwise.

- First generation: this variable has a value of 1 if neither parent has a university
education and 0 if either parent has reached this level.

- Language score: score obtained in the 2019 Aprender test in the area of Language.

- Mathematics score: score obtained on the 2019 Aprender test in the area of
mathematics.

- Repeater: this is a dichotomous variable that has a value of 1 if the student declares
that they have repeated the same grade twice or more in primary or secondary
school.

- Public school: has a value of 1 if the educational institution attended by the student
is public and 0 if it is private.

Based on the relevant variables reported in the international literature and discussed in the
previous section (Garcia de Fanelly and Adrogué, 2015), in addition to the information

1 The socioeconomic status (SES) variable refers to the variable provided by the Aprender microdata
base under the name socioeconomic status of the student's household. As indicated in the glossary
of the base, this variable is a synthetic indicator constructed from questions in the supplementary
questionnaire administered to students, with information on the educational level of their parents, the
number of books in the home, and the number of luxury items owned. In the database, the variable has
three levels: High, Medium, and Low.
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provided by Aprender, the following variables were included in the model: gender, grade
repetition, household socioeconomic status, parents' education, academic performance,
and type of school.

Using the Stata 15 statistical package, the multinomial logistic model was estimated using
microdata from the Aprender database (Aprender, 2019), which is a census of students in
their final year of high school. In this model, the independent variable is not dichotomous
(university expectations yes or no), but can take on four different values (Paz and Cid, 2012):
continuing university studies, working or not working; continuing tertiary studies, working or
not working; working only; and still undecided. This model allows us to capture the
relationship between different factors and young people's non-academic expectations. Upon
completing high school, the last level of compulsory education, young people can choose
between different alternatives. Although most of them have academic expectations or
expect to go to university, there is a range of non-academic options from which young
people can choose. This model allows us to analyze the relationship between student
characteristics, gender, socioeconomic and cultural background, academic performance in
high school, and the type of school where students in their final year of high school study,
with the expectations they have after completing this level.

I1l. Results and discussion

The data referring to descriptive statistics, extracted from the Aprender census (2019), are
presented below. Table T shows that 67% of high school students planned to continue their
studies in university education, while 17% planned to continue in tertiary education. This high
level of aspiration to continue higher education in Argentina could be related to non-selective
access and free undergraduate and graduate studies in the state sector. On the other hand,
only 5% chose to work exclusively, 12% of students were undecided, and 38% planned to
study higher education and work at the same time. The latter figure corresponded to the
national average of university students in public universities who were working: 39% in 2019
(Ministry of Education and Culture, 2019).

Table 1. Students' expectations upon completing high school by gender and repeat status

Total Men Women Repeater Non
Repeater

Total 100%  45% 55% 22% 78%
Continue tertiary education 8 7 8 10 7
Work and continue tertiary education 9 9 9 14 8
Continue university education 38 34 11 22 42
Work and continue university education 29 27 30 28 29
Work 5 8 3 11 4
Undecided 12 14 10 16 10

Note: Based on data from Aprender (2019).

In turn, it was observed that 71% of women considered continuing their studies at university,
while in the case of men, this percentage decreased to 61%. In the case of repeat students,
who represented one in five, half (50%) chose to continue studying at university and a quarter
(24%) in tertiary education. In the case of non-repeaters, at least 7 out of 10 chose to pursue
university studies, and only 1.5 out of 10 opted for tertiary studies. These results show how
the choice of post-secondary studies is conditioned by gender and the academic trajectory
of the student body.

The socioeconomic and cultural level of the student's household influenced the decision-
making process in academic choice. Table 2 shows that as the socioeconomic level of
households rises, as well as the cultural capital of students' families, interest in pursuing a
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university degree increases. Conversely, expectations of pursuing a tertiary education
decline as students' socioeconomic status increases. Only 7% of students from high
socioeconomic status households expressed expectations of continuing their studies in
tertiary education, while that percentage rises to 17% and 28% for students from middle and
low socioeconomic status households, respectively. It is also interesting to note that 60% of
first-generation students, defined as those with parents who have no college education,
expected to continue their studies at the university level. That percentage rose to 82% for
those with a parent who has a college education. It was also observed that a higher
proportion of students in private schools had anticipated continuing their studies in higher
education compared to students in public schools. The latter showed greater interest in
continuing their studies in tertiary programs managed by private schools.

Table 2. Students’ expectations upon completing high school, according to socioeconomic status
and type of school

Low Medium High G enFéZEci on Public  Private
SES SES SES —————— School School
Yes No
Total 16 63 21 74 26 59 41
Continue tertiary education 13 8 3 9 4 10 4
Work and continue tertiary education 15 9 4 11 5 12 5
Continue university education 18 36 58 31 53 30 49
Work and continue university 24 31 28 29 29 27 32
education
Work 9 5 1 7 2 7 2
Undecided 21 11 6 15 7 15 7

Note: percentages based on data from Aprender (2019).

Academic performance also appeared to be related to expectations of university or tertiary
education, as shown in figures 1 and 2. Of the students with advanced results in language,
84% expected to pursue a university degree, and among those with advanced results in
mathematics, 90% expected to pursue a university degree.

Figure 1. Students’ expectations upon completing high school
based on their language tests results
100%
20%

60%

0%
20% I l
0% | e De. B I e

Total Estudiar en Trabajary Estudiar en Trabajary Trabajar P\un na la
educacion estudiar en educacion estudiar en
universitaria educacidn  terciaria  educacidn
universitaria terciaria

M Resultados en Lengua W Resultades en Lengua M Resultados en Lengua MResultados en Lengua

Note: own elaboration based on Aprender (2019).
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Figure 2. Students’ expectations upon completing high school
based on their mathematics results

100%
B80%
60%

40%
L 1
o B B me e

Total Estudiaren Trabajary Estudiaren Trabajary  Trabajar Aun no lo
educacidn estudiar en educacion estudiar en
universitaria educacion  terciaria  educacion
universitaria terciaria

B Resultados en Matematica
W Resultados en Matematica
M Resultados en Matematica
B Resultados en Matematica

Note: own elaboration based on Aprender (2019).

In summary, descriptive statistics showed results consistent with those reported in the
literature reviewed. In particular, expectations regarding pursuing university studies varied
according to gender, household socioeconomic status, parents' educational level, previous
academic trajectory, type of school, and academic performance on language and
mathematics tests.

3.1 Results of applying logistic regression models
Table 3 describes the results of the logistic regression models used to determine the
incidence of factors on the probability of having expectations of continuing to study in higher

education.

Table 3. Factors related to the likelihood of having expectations of pursuing university studies

Coefficient Odds-Ratio

Woman 0.535 e 1.707 e
(0.009) (0.015)

Medium SES 0.607 e 1.836 e
(0.012) (0.027)

High SES 1.031 e 2.804 e
(0.021) (0.060)

First generation -0.349 ok 0.705 Fokx
(0.015) (0.011)

Language results 0.003 Kok 1.003 Kok
(0.000) (0.000)

Mathematics results 0.003 Hohk 1.003 HhK
(0.000) (0.000)

Repeater -0.373 KX 0.689 KK
(0.010) (0.007)

Public School -0.532 Hk 0.587 Hk
(0.010) (0.006)

Observations 282.532

LR Chi2(8) 45.867

Prob > Chi2 0.000

Pseudo R2 0.13

**%99% statistical confidence level
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In the case of logistic regressions, the coefficients lack a direct interpretation. Therefore, we
chose to present the odds ratio, which is defined as the measure of association between a
condition, in this case the expectation of continuing to study at university, occurring in one
population group compared to the possibility of it occurring in another. In the case analyzed,
for example, the degree of association between a person's gender and the likelihood of
having expectations of continuing on to university was identified. Thus, it was observed that
women were more likely than men to have expectations of continuing their studies at the
university level. For every 171 women who planned to pursue university studies, 100 men
considered this option possible.

For its part, household socioeconomic status showed that the higher the level, the greater
the probability of having expectations of moving on to university education. Individuals
belonging to the middle socioeconomic level were 1.84 times more likely to have
expectations of continuing their studies at university than those in the low level. It should be
noted that this level is omitted, and all statistics for the other levels refer to the difference
with respect to this level. Thus, subjects with a high socioeconomic status were 2.8 times
more likely (than those with a low status) to have expectations of continuing their studies in
higher education.

Likewise, it was identified that families' cultural capital (Bourdieu, 1989) and parents'
academic preparation (Barone et al. 2018; Boudon, 1983) have an impact on educational
expectations. Students whose parents had completed university studies had higher
expectations for higher education than those whose parents had not reached this level of
education. The results also confirmed that students' educational expectations are
conditioned by their position in the social structure. These findings are consistent with the
conclusions of previous studies that the higher the socioeconomic and educational level of
parents, the higher their educational expectations (Elias and Daza, 2019). Consequently, the
coefficients referring to the socioeconomic status and education of parents captured what
Boudon (1983) called the “secondary effect.” Thus, regardless of the student's academic
performance, it was noted that students living in households with higher socioeconomic
status and whose parents have a high level of education have more opportunities to
continue their university studies than those belonging to more disadvantaged social groups.

In turn, students with higher academic performance in both language and mathematics
were more likely to have expectations of continuing their studies at university, which Boudon
(1983) referred to as the “primary effect.” Likewise, as expected, repeat students were less
likely (compared to non-repeat students) to have expectations of continuing their studies at
university. With regard to the type of school the student attends, as Elias and Daza (2017)
pointed out, attending a public school reduced the likelihood of having expectations of
continuing university education.

In addition, the probability of young people choosing to pursue tertiary education rather than
university education, deciding to work only, or even not having decided yet, was analyzed. A
multinomial logistic model was used, omitting the category: pursuing university education.
The coefficients compare the relationship between a given characteristic—such as being
female or having a high SES—and the probability of pursuing tertiary education versus
university education, or working instead of pursuing university education, or not having
decided yet.

The results of the multinomial logistic model confirm that, in Argentina, students'
educational expectations are conditioned by their position in the social structure. The higher
the socioeconomic level, the lower the probability of pursuing tertiary education rather than
university education, or of working exclusively or not having decided. Elias and Daza (2019)
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point out that there are clear differences in academic expectations based on social origin.
According to Becker and Hecken (2009), children of middle-class parents tend to choose
academic paths, while those of working-class parents lean toward vocational training.

As can be seen in Table 4, women were less likely to expect to pursue tertiary education,
work only, or be undecided. In other words, they are more likely to choose university studies.
This result is consistent with what Merino and Martinez (2012) have already mentioned
about women's greater propensity to choose academic paths.

Table 4. Factors that influence the likelihood of having expectations other than university studies

Tertiary education Work only Undecided

Coef Odds Coef Odds Coef Odds

Ratio Ratio Ratio

Woman -0.221  Axx 0.802 -1.419 0.242 -0.661  xx 0.517
(0.017) (0.020) (0.013)

Medium SES -0.547  Hk* 0.579 -0.570  ** 0.566 -0.717  *** 0.488
(0.014) (0.022) (0.016)

High SES -0.997 Ak 0.371 -1.252 Kk 0.286 -1.048  ** 0.351
(0.027) (0.051) (0.031)

First generation 0.396  *** 1.486 0.403  *** 1.496 0.263  *** 1.300
(0.020) (0.035) (0.022)
Languageresults -0.002  *** 0.998 -0.005  F** 0.995 -0.003  *** 0.997
(0.000) (0.000) (0.000)

Mathematics -0.003  *** 0.997 -0.004  H** 0.996 -0.002  *** 0.998

results
(0.000) (0.000) (0.000)

Repeater 0.324  ** 1.383 0.720 2.055 0.285 1.330
(0.013) (0.019) (0.014)

Public school 0.544  H** 1.722 0.613  *** 1.847 0.494  H** 1.639
(0.013) (0.024) (0.015)

Observations 282.532

LR Chi2(8) 51.960

Prob > Chi2 0.0000

Pseudo R2 0.095

Note: Elaborated based on data from Aprender (2019).
*** 99% statistical confidence level

Students who repeated a year were more likely to pursue tertiary education, work full-time,
or be undecided about their future plans. It can also be observed that the higher the
performance in language and mathematics, the greater the likelihood that the young person
plans to continue studying at university.

Table 4 shows significant differences in students' expectations related to the type of school
they attend. This finding for Argentina corresponds to that found by Elias and Daza (2017)
in Barcelona. The researchers found that institutional dynamics play a relevant role in
educational transitions, and that these are significantly different for students in public
schools compared to those attending private-subsidized schools, due both to the social
composition of the student body in each school and to institutional dynamics related to
assessment or guidance processes.
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IV. Discussion and conclusions

In this study, we analyzed the different factors that influence students' expectations in terms
of their academic aspirations upon completing high school in Argentina. In particular, we
studied the relationship between students' expectations of continuing their university
studies and certain personal characteristics, such as gender and academic performance,
their home environment, such as the socioeconomic and cultural level of their parents, and
their school, as well as the type of school, public or private. The topic studied is relevant
given that, as international literature shows, the expectations formed at the secondary level
regarding the continuation of studies affect the future social and academic integration of
new students into university and the chosen career.

Based on logistic regression models, we have found that educational expectations in
Argentina are conditioned, on the one hand, by the socioeconomic status of the student's
household. The higher the socioeconomic status, the less likely the student is to choose to
pursue tertiary education rather than university education, or to work exclusively, or to be
unsure of what to do after finishing secondary school. On the other hand, we identified that
university expectations are higher for women, for those who have not repeated any year of
schooling, for those who attend private schools, for those with parents with higher
educational levels, and for those with better academic performance.

These results highlight the importance of incorporating measures in high school that
contribute to improving the information available to students, so that their decisions about
continuing their studies are not conditioned by the socioeconomic and cultural
characteristics of their homes, gender, previous educational background, or academic
performance. In this way, it would be possible to help narrow the social inequality gap in
young people's educational choices for the future.

Likewise, given the influence of household socioeconomic status on students' educational
expectations, the availability of scholarships for access to higher education can help reduce
the likelihood of early dropout (Adrogué and Garcia de Fanelly, 2018). Although the amounts
of these scholarships do not usually cover the opportunity cost of studying without working,
they can prevent students from vulnerable sectors from combining their studies with long
working hours, which affects their probability of remaining in higher education.

One limitation of this study is that Argentina does not have longitudinal surveys, such as
those used in some of the international studies discussed herein. These surveys make it
possible to analyze the extent to which the expectations of students in their final year of high
school have materialized in terms of effective access to higher education. According to Choi
(2018), having longitudinal data facilitates a deeper understanding of the relationship
between household socioeconomic status and academic performance and educational
expectations, as well as the dynamic process of expectations throughout the final years of
high school and the first years of postsecondary education. These longitudinal surveys could
also incorporate a dimension not available in the database used in this study: career choice.
As noted in the international literature, career choice is also influenced by the socioeconomic
and cultural level of the household and has important consequences for students' academic
and professional future, and in general for their mobility within the social structure. In
contexts with high percentages of the population in situations of social and economic
vulnerability, as is the case in Latin American countries, enriching the information available
so that young people can make an appropriate career choice is central to increasing
opportunities for improving the quality of life of the most socially disadvantaged youth.

Translation: Leslie Ann Serrano
12



Revista Electronica de Investigacion Educativa Factors associated with expectations of studying
Vol. 26, e15 a university degree in Argentina
Adrogué et al.

Authorship contribution

Cecilia Adrogué: conception and design (33%), data analysis (50%).

Ana Garcia de Fanelli: conception and design (33%).

Eugenia Orlicki: conception and design (33%), methodology and data analysis (50%).
Conflict of interest statement

The authors have no conflicts of interest to declare.

Source of funding

The research has not received any funding.

References

Adrogué, C.y Garcia de Fanelli, A. (2018). Gaps in persistence under open-access and tuition-
free public higher education policies. Education Policy Analysis Archives, 26(126), 1-19.
https://epaa.asu.edu/index.php/epaa/article/view/3497

Andrew, M. y Flashman, J. (2017). School transitions, peer influence, and educational
expectation formation: Girls and boys. Social Science Research, 61, 218-233.
https://doi.org/10.1016/j.ssresearch.2016.06.016

Aprender (2019). Pruebas aprender [Tests Aprender].
https://www.argentina.gob.ar/educacion/aprender2019

Avitabile, C. (2017). The rapid expansion of higher education in the new century. En M. M.
Ferreyra, C. Avitabile, J. Botero, F. Haimovich y S. Urzda. At a crossroads. Higher education
in Latin America and the Caribbean (pp. 47-75). Work Bank Group.
http://dx.doi.org/10.1596/978-1-4648-1014-5

Barone, C., Triventi M. y Assirelli, G. (2018). Explaining social inequalities in access to
university: A test of rational choice mechanisms in Italy. European Sociological Review, 34(5),
554-569. https://doi.org/10.1093/esr/jcy028

Becker, R. y Hecken, A. E. (2009). Higher education or vocational training? An empirical test
of the rational action model of educational choices suggested by Breen and Goldthorpe and
Esser. Acta Sociologica, 52(1), 25—45. https://doi.org/10.1177/0001699308100632

Bonnewitz, P. (2003). La sociologia de Pierre Bourdieu [The sociology of Pierre Bourdieul.
Nueva Vision.

Boudon R. (1983). La desigualdad de oportunidades [Inequality of opportunities]. Laia.

Bourdieu, P. (1989). El espacio social y la génesis de las "clases” [Social space and the
genesis of “classes”]. Estudios sobre las Culturas Contemporaneas, I1/(7), 27-55.

Bourdieu, P. (2007). El sentido prédctico [The practical sense]. Siglo XXI.

13


https://epaa.asu.edu/index.php/epaa/article/view/3497
https://doi.org/10.1016/j.ssresearch.2016.06.016
https://www.argentina.gob.ar/educacion/aprender2019
http://dx.doi.org/10.1596/978-1-4648-1014-5
https://doi.org/10.1093/esr/jcy028
https://doi.org/10.1177/0001699308100632

Revista Electronica de Investigacion Educativa Factors associated with expectations of studying
Vol. 26, e15 a university degree in Argentina
Adrogué et al.

Breen, R. y Goldthorpe, J.H. (1997). Explaining educational differentials: towards a formal
rational action theory. Rationality and Society, 9(3), 275-305.
https://doi.org/10.1177/104346397009003002

Cabrera, A. F. y La Nasa, S. M. (2000). Three critical tasks america’s disadvantaged face on
their path to college. New Directions for Institutional Research, 2000(107), 23—29.
https://doi.org/10.1002/ir.10702

Chesters, J. (2015). Maintaining inequality despite expansion: Evidence of the link between
parents’ education and qualitative differences in educational attainment. Higher Education
Quarterly, 69(2), 138—157. https://doi.org/10.1111/hequ.12060

Choi, A. (2018). De padres a hijos: expectativas y rendimiento académico en Espafia [From
parents to children: expectations and academic performance in Spain]. Presupuesto y Gasto
Publico, 90, 13-31.
https://www.ief.es/docs/destacados/publicaciones/revistas/pgp/90_01.pdf

Christofides, L. N.,, Hoy, M., Milla, J. y Stengos, T. (2015). Grades, aspirations, and
postsecondary education outcomes. Canadian Journal of Higher Education, 45(1), 48-82.
https://doi.org/10.47678/cjhe.v45i1.184203

Cole, J. S. (2017). Concluding comments about student transition to higher education.
Higher Education, 73, 539-551. https://doi.org/10.100//s10/34-016-0091-z

Elias, M. y Daza, L. (2017). ;Cémo deciden los jovenes la transicion a la educacion
postobligatoria? Diferencias entre centros publicos y privados-concertados [How do young
people decide on the transition to post-compulsory education? Differences between public
and private/subsidized schools]. Revista de Sociologia de la Educacion, 10(1), 5-22.
https://doi.org/10.7203/RASE.10.1.9135

Elias, M. y Daza, L. (2019). Configuracion y reconfiguracion de las expectativas educativas
después de la educacion obligatoria: un andlisis longitudinal [Configuration and
reconfiguration of educational expectations after compulsory education: a longitudinal
analisis]. International Journal of Sociology of Education, 8(3), 206—235.
https://doi.org/10.17583/rise.2019.4479

Ferndndez, N, Pérez, C., Marquina, M. y Aiello, M. (2018). La educacidn superior universitaria
Argentina. Situacion actual en el contexto regional [Argentine university higher education.
Current situation in the regional context]. Universidad Nacional de Tres de Febrero.
https://bit.ly/3xVOcGL

Garcia de Fanelli, A. y Adrogué C. (2015). Abandono de los estudios universitarios:
dimension, factores asociados y desafios para la politica publica [Dropping out of university
studies: dimension, associated factors and challenges for public policy]. Revista Fuentes, 16,
85-106. http://dx.doi.org/10.12795/revistafuentes.2015.i16.04

Hao, L. y Bonstead-Burns, M. (1998). Parent-child differences in educational expectations
and the academic achievement of immigrant and native students. Sociology of Education,
71(3), 175-198. https://doi.org/10.2307/2673207

14


https://doi.org/10.1177/104346397009003002
https://doi.org/10.1002/ir.10702
https://doi.org/10.1111/hequ.12060
https://www.ief.es/docs/destacados/publicaciones/revistas/pgp/90_01.pdf
https://doi.org/10.47678/cjhe.v45i1.184203
https://doi.org/10.1007/s10734-016-0091-z
https://doi.org/10.7203/RASE.10.1.9135
https://doi.org/10.17583/rise.2019.4479
https://bit.ly/3xVOcGL
http://dx.doi.org/10.12795/revistafuentes.2015.i16.04
https://doi.org/10.2307/2673201

Revista Electronica de Investigacion Educativa Factors associated with expectations of studying
Vol. 26, e15 a university degree in Argentina q
Adrogué et al. o

Maldonado-Maldonado, A. y Gonzaélez, J.H. (2018). Is higher education in Latin America a
public good? Issues of funding, expansion, stratification, and inequity. En D. Palfreyman, T.
Tapper y S. Thomas (Eds.), Towards the private funding of higher education (pp. 124-142).
Routledge. https://doi.org/10.4324/9781315537412-8

Merino, R. y Martinez, J. S. (2012). La formacién profesional y la desigualdad social
[Vocational training and social inequality]. Cuadernos de Pedagogia, 425, 34-37.
https://core.ac.uk/download/pdf/78543757 pdf

Ministerio de Educacion y Cultura (2019). Statistical Yearbook of Education 2019.
https://www.qub.uy/ministerio-educacion-cultura/datos-y-estadisticas/estadisticas

Ministerio de Educacion y Cultura (2021). Sintesis de Informacién Estadisticas Universitaria
2019-2020 [Summary of University Statistics Information 2019-202]. Secretaria de Politicas
Universitarias (SPU). https://bit.ly/3v|jZMtx

OECD. (2018). Equity in education: Breaking down barriers to social mobility.
https://doi.org/10.1787/9789264073234-en

Ou, S-R. y Reynolds, A. J. (2008). Predictors of educational attainment in the Chicago
Longitudinal Study. School Psychology Quarterly, 23(2), 199-229.
https://doi.org/10.1037/1045-3830.23.2.199

Paz, J. A. y Cid, J. C. (2012). Determinantes de la asistencia escolar de los jovenes en la
Argentina [Determinants of school attendance among young people in Argentina]. Revista
Electrénica de Investigacion Educativa, 14(1), 136—152.
https://redie.uabc.mx/redie/article/view/303

Triventi, M., Skopek,J., Kulic, N., Buchholz, S. y Blossfeld, H. P. (2020). Advantage ‘finds its
way": How Privileged families exploit opportunities in different systems of secondary
education. Sociology, 54(2), 237-257. https://doi.org/10.1177/0038038519874984

Valdés, M. T. (2021). The evolution of educational expectations in Spain (2003-2018): An
Analysis of Social Inequality Using PISA. International Journal of Sociology of Education,
10(1), 82-113. http://doi.org/10.17583/rise.2020.6413

15


https://doi.org/10.4324/9781315537412-8
https://core.ac.uk/download/pdf/78543757.pdf
https://www.gub.uy/ministerio-educacion-cultura/datos-y-estadisticas/estadisticas
https://bit.ly/3vjZMtx
https://doi.org/10.1787/9789264073234-en
https://doi.org/10.1037/1045-3830.23.2.199
https://redie.uabc.mx/redie/article/view/303
https://doi.org/10.1177/0038038519874984
http://doi.org/10.17583/rise.2020.6413

